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ABSTBACT 

This speech focuses on the thesis that aost good 
teachers' cannot explain the psychological principles underlying their 
soun-^ teaching practices. They appear to be unaware o£ the large body 
of theoretical and experiaental evidence supporting one educational 
procedure over another. Through reference to a flla shoving a teacher 
teaching social studies teaching aethods are reviewed in their 
theoretical framework; including such aethods as setting the stage 
for learning, creating a deaocratic classrooa environaent, 
establishing continuity (Gestalt psychology), reaoving the ianediate 
blocks to learning, using supplementary aaterials, and designing 
assignaents with the children. Using these methods and others a 
teacher sets the stage for the child to do his own learning. (ED) 
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.)t. iUirrls, L)r. Colscn, Fellow ie/joort*: 

I am wot usually eager to speak on j'ro-jrjr.s. l\xt when Ur. Colson 
CvJP explained to roe tue alris of this propran nrnJ onkcU r.<i to Rive the keynote 
_ address, 1 did not hesitate to accept. My renoinoss to accept was not 

a- 

C.1 



due to any delualon about my ovm eloquence In Bpeech-makin^^,. P.athcr, 
I was nsotivated by a lonR-standlnj? desire to nave t<iacher9 becone articulate 



§ about the principles of psychology tl»at underlie sound teaching practices 
Year after year we offer courses In hunan deveIopin«nt , leamlnr. 
theory, fjenaral psychology, social p8ycholo?:y, nnd wental hygiene. Year 
after year our teachers pursue their classroom responsibilities as if 
^ the insights gained in these courses have no relationship to the teaching- 
learning process. Tills Is not to say that goo<l teaching does not go on. 
VTaat Impresses tnc is that, with few exceptions j^ooJ teachers cannot 
^ j n^ explain the principles underlying, their practices. They appear to be 

unaware of the larse body of theoretical and expcritnental evidence sup- 
prtlnc; one educational procedure as opposed to another. When asked why 
1^^^^ they clioose one njet!iod rather than another thay nrc likely to say ' Because 
thii irt t.»e latest riothod" or " "It's t!ie newest thinr, in education today. 
^JIJI^ '^or'.apjs wo jihoulvl cUange the sequence in our in.'itruction and have students 

.io tiicir student teachinj? first. Then they ui^'.ht be better motivated to 
O , find tlte principles when they take the psycholof.y courses. * 
you have just viewed a film showing ;r. toll ins teaciiins a social 
studi»;a lesson on the Westward Moverjcnt at f.e A. P. Hill School, It is 
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the kind of Unriou t-uit mi>?ht occur any scnooI. The c .il-iron v^Nrt. 
not individuaUy chosen for the flln. The class la a re^.ularly con«Jtl- 
tuted one, and the pupila were unrc!»oarsecl for t ve flln,. i want to 
use this demonstration to point out aevcral pHycholor.lcal principles on 
which the lesson was built. Those principles have been derlvurf froR 
leamin*» theory, from Gcatnlt paycholo-y, fror.-. social psychology and 
from mental hygiene. 

You noticed that, in the film. Mr. Collins spent the entire tcacli 
iag period setting, the stage for learning. It Is the thesis of this 
presentation that the teacher's function is to sot the gta;^». ^nd that 
the pupil raust do his own leamin<*. liow did Jr. Collins set the stas:e? 
First, he himself, was prepared. Tiiere is no «ub!ititutc fc- teacher 
preparation, his thorough preparation freed hir, to be spontaneous, per- 
ceptive and enthusiastic in the ciassroon. 

Now enthusiasm is contagious as any student of social psychology 
will attest. It Is an eiDofiional state easily diffused tf>rou7,hout a 
sroup ty a leader who engages every uember in the croup enterprise. In 
this flln. the group enterprise is learning about tlic v.'est. The teacher, 
havin;? already taade the intellectual adventure, can serve as an eacperienceti 
^uide who knows where the danj^^H lurk and where the thrlllr, mid excitement 



wait. 



As a ^^roup leader, the teacher plays t'.e ..ajor role in croatinj- 
the classroofli cliti^te. I am sure you were impressed by the happy faces," 
spontaneous show of hands, the eager postures, and at time^j t'.e outburst 
of answers. It is not far frotn thl:? classroom to the insights «nined from the 



ERIC 



classic study of social cIlmaCeB by Lewin, Lipplt and U'itlco. Of the 
three climates experimentally createU (autocratic, laissez-falxe, and 
deoocratlc) it was the Uamocratic that produced such behavior as denon- 
unrated in the filra. Every child was recognized and rewarded for his 
contribution. Success, not failure, was "in the air." From the {>oint 
of view of nodtal hygiene, this was a healthy climate, a wholesome 
eilMte in which to grow. 

The next step was to establish continuity with the previous 
lessen by a brief review sb that t>m pupils could see and appreciate 
the relevance of today's lesson. According to Cestalt psychologists, 
tseaningful relationships foster insight which is the crux of efficient 
leemiag. Too often, we teach each day*s lesson as a thing in itself 
as if it has no relationship i^tsoever to what has gone boforo or to 
«ii«t wlU. coMS after* SsaH wonder, then, that the pupil never "goto 
the cenneetion** or sees the pitrposs of his day^ito^day aasignMsats* 
Vhen he e«es the over->all plan, then short tsm «^1gfsnts can gather 
their ■saningfnlnaas froa the total pattern. 

instruction does also. Bovlew and interlocking of steps inaure con- 
solidation of gains and there is a f inMr ccwmt ia nd of prior learning 
before moving on to the logical next'Step. Mr. Collins carefully 
explained the connection between yesterday's work and today's assign- 
omit. Ressarcb in the area of transfer of training undergirds this 
procedure. Transfer should never be left to chance; «» swet teach ex~ ^ 
plicitly for it. 
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V'lO.xi tno pwrpoH«:5 anri ncnln of a lesson ntt* mado clear to hli^hly 
rdvateti pupils^ are reoily to ru »cvi3 tht' i i:.i cM.itc hXocUs to learniUi,. 
The blocks* to la^imin;, include (i) lack of uiis.iTf»t 'ii4«Jin;\ of worUs. (2) 
inadequate conccptf^, (3) inability to ruaU ruips, (4) inability to inter- 
pret charts 9 (5) lack of nroper anU sufftcLont source mntarials, (6) unclear ♦ 
indefinite, anU undifferentiated astiis^nuent?:. 

how did :ir. Collins proceed to retiovo u;»e blocks to learning? 
he first selected certain key vorJs that* in uis opinion, were likely to 
give trouble. The wordss* are crucial to the uivlerstandiu? of t \e geosrapliy, 
the miaaion^ the I;av*Iv :ipa of the westward ffliovetaentu Accurate concepts 
are the buildinc; blocks for full understanding; and accur. ^ interpretation 
of what is read. 

Furthermore, the reading n^ttttr was illustrated l A supplemented 
by maps and charts on the principle that leamini; is a multiple process 
and is best acnieved through multiple stimulation. This is the loajor 
principle underlying the uoe of audio-visual aud construction materials. 
What do colors signify in a taap? How are boundaries « rivers* plains and 
mountains indicated? What are the Hnchora>;e poiuts of orientation? \^nt 
id the spatial difference between tnld-wcst anJ far west ? It «9hould 
be noted that tne pupil with reading- difflcuitiem can learn from a map 
or caurt much of what the competent readers ieani fron the text. Thus, 
the principle of individual differences is tJcrv^J. 

Pictures, too, can be an effective aiJ tu Icurninp; when th*^ pupils 
iiru taupht now to 'Vcad' the plcturc^and {lOW to ask *;ood questions about 
tlieu. Uy studying the picture of a wai^on traiu pupiii; can c-.aKu certain 
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InfervmcPst ibout t.n' v.vntward novctionf such a.?, Vim wast waa UoHtUv 
country or why vouUi the traveler'*, koep tuulr hmuly?^onc of ttie 

tra\'elers plnnned to scay because t :.«»v brou ^m. alonr, ••verythinj* they 
p09;*ed{»«jU : th«5y becar.ic the settlers. Tt var. n lon^ tl-^ic aj^,© because 
Ulesel traln.sj, trucl a, huso« ami airplanes nav^- lonr. nlnce replaced 
wagon trains. 

liavlnn rcnov.jd the blocks by develop! certain leamlni; tools 
an«^ techniques « Che teacher has n plannlnr, "'O^i'lon in which all th<? 
c.iilJrer. participate. Tliey Unov t'.ie over~nll tnsk-. tl;ey know how to 
approdch the solution to probleros inherent in tlie task, Uow tl.ey mat 
dt^cide individual rpsponsibilitief? in carry In?^, out tlir Job. r;otc how 
ruadlly tue pupils volunteered for particular asnijrnpentfi. .'ote nlfjo 
that each volunteer chose what he fult ho could do. Tijo psycholor,ical 
princlplea «hould be pointed out as opcratinf, in tue choice of assi;;n- 
niento*, one is that there is a }»;rcater senr.c of commltnent to plans that 
^JJIHU^ t?.e pupil has participated in ciaklnj^ than to rxtflmally imposed plans; 
the other is tlmt pupils, recp>'ni?,lnr, their wbllitlofi and lltnltatlons, 
tend to set their flspiratiors at cnallenfins^ lut flttainnbJe levels. Pupils 
jre cai>QMe cf serious; cr>ninltmt?nt: to r.onla tiny t;nUerHCRnd and h»iVi? 

The Btn^t^ if? now Bot for further dtu<Iv, The nnswcrs arc not f'iv*^n . 
thcv ^{isit he soufht. The toolt; of Inquiry mu. oroMen- solving-, havt* bcrn 
^*.ov^'lcpeii, :;otivatlon i« toward clearly .jcc'..-;.tt-d k-^oali; nud definitely, 
X'j.ji. /iiJ tasks. i'Jip teacher has created i\ learnln;> cllnate that fosters 
Inltlacivc aaJ self -confldenca. Tension Co'..'.MrJ cwipletloii of the ui»f inthhod 
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tftsk has been crcatml. lu siiort, C.k^ stajjti has been set mid tliu bXocl.s 
to Xoamin^t renoveci. iow, t!ie pupil, iirasclf, uuHt wJo ULh o\m learuiut,. 
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